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Identify goals for recruiting high-quality candidates, including candidates from a broad range of
backgrounds and diverse populations, and how evidence will be collected, shared, and used to increase
the educator pipeline. NOTE: Responses should not exceed one page per prompt.

The following recruitment goals are informed by demogrphic data gathered from multiple sources, including the
Primary Partnership Inventory, Maryville College records, U.S, Census data, and Tennessee Department of
Education (TDOE) data at the state, county, district, college, and educator preparation program levels. Goals that
align with the needs of local education agencies (LEAs) are identified collaboratively.

EAch fall semester, enrollment data is reviewed and shared with the Educatior Preparation Program Advisory
Council (EPPAC). This council includes Maryville College faculty, students, alumni, PK-12 teachers, administrators,
and community members. Through these partnership meetings, data is analyzed, discussed, and used to address
specific areas of need within our LEAs.

Goal: Recruit high-quality, diverse candidates in the following areas:
1. English

D. ESL

3. Mathematics

4. Science

5. World Languages

Evidence of recruitment efforts is documented through:
Screening data

Attendance at EPP and College informational events
College Admissions reports

Completer surveys

Sharing of recruitment evidence occurs through:
Presentations to College faculty

EPPAC meetings

Reports to College Academic Affairs

Annual reports from the Division of Education to the College

Use of recruitment evidence supports pipeline development through:

Social media posts

Outreach materials for prospective students

Marketing tools

Presentations to school groups (e.g., high school “Future Teacher” programs)
MAT program materials

Additional Goal: Offer a Teaching as Profession course within LEAs
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Describe the strategies and actions in place to co-select clinical educators and collaborate to prepare,
evaluate, and support high-quality clinical educators, both provider and school-based, who
demonstrate a positive impact on candidates’ development and pre-k-12 students. NOTE: Responses
should not exceed one page per prompt.

fforts to Positively Impact Candidate Development and PK-12 Learning

o ensure high-quality clinical experiences, the provider and school-based personnel collaborate to co-select,
brepare, evaluate, and support clinical educators who positively impact candidates’ development and PK-12 student
earning.

o-Selection

linical educators are selected through a shared process between the provider and LEA partners. Provider-based
supervisors serve as Primary, Weekly, or Content-Area Supervisors and are either faculty members within the
Division of Education or recommended by LEA partners. School-based mentors are chosen based on an
pffectiveness rating of at least four, a minimum of three years of teaching experience, and principal
ecommendations. Provider-based clinical educators must hold at least a master’s degree in education or a related
ield, possess a minimum of three years of K-12 teaching experience, and demonstrate expertise in their
supervision area.

Preparation
Both provider-based and school-based clinical educators engage in joint trainings to ensure consistency and
alignment in support for candidates. These include clinical educator orientations, small group meetings with
supervisors, TEAM Evaluation trainings, literacy trainings, and technology trainings. Shared professional
development strengthens collaboration and ensures educators are well-prepared to mentor candidates effectively.

valuation

valuation processes are in place for both provider- and school-based clinical educators. Provider-based educators
are evaluated annually by the Division Chair, through course evaluations, anonymous candidate feedback, and the
evel | Exit Conference. School-based mentors are evaluated by supervisors during an end-of-year review and
eceive qualitative feedback from candidates through coursework such as EDU 352 Senior Study I: Professional
Seminar.

Support and Continuous Improvement

Ongoing support is provided through regular discussions between the provider and LEA partners, feedback from
andidates and supervisors, and input from school-based partners. Growth opportunities are offered through
supplementary grants, Bonner Community Engaged Learning initiatives, and resources provided by TN CEDAR. In
addition, high-leverage practices are integrated into the MAT program and refined annually. Continuous
mprovement is emphasized through EPPAC convenings, focus group input, and targeted strategies for
strengthening actionable feedback.

hrough these collaborative strategies, the provider and LEA partners ensure that clinical educators are
ell-prepared, effectively supported, and continually improving. This partnership not only strengthens candidate
development but also enhances PK-12 student learning outcomes.
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Describe the design and implementation of clinical experiences, utilizing various modalities, of
sufficient depth, breadth, diversity, coherence, and duration to ensure candidates demonstrate their
developing effectiveness and positive impact on pre-k-12 students (For instructional

leader programs, ensure how clinical experiences allow opportunities for candidates to practice
applications of content knowledge and skills.). NOTE: Responses should not exceed one page per prompt.

In order to ensure that candidates demonstrate effectiveness and positively impact all students’ learning and
development, provider- and school-based personnel agree on the following design elements for clinical
experiences, as outlined in the Memorandum of Understanding:

*Depth: Candidates engage in frequent, varied, and intentionally planned field experiences—such as observing,
tutoring, assisting, instructing, and collecting assessment data—prior to student teaching.

*Breadth: With LEA support, EPP faculty design field experiences that reflect multiple grade levels, content areas,
pedagogical models, diverse communities, and curricula.

*Diversity: Candidates provide input into placements. Gaps in experiences are identified to ensure exposure to
varied school settings and student populations.

*Coherence: Goals for each field and clinical experience are intentionally aligned through course planning, program
discussions, and partner collaboration.

*Duration: Pre-student teaching field experiences vary in length depending on their purpose. In consultation with
partners, the 15-week student teaching placement has been affirmed as effective preparation for successful
first-year teaching.

Clinical Sequence (field experience hours)

Children's Literature: Candidates share books and reading strategies from English 212 with child readers. (2 hours)
Professional Issues in Education: Introduces the program'’s design and field sequence in the second year.
Contemporary and Professional Issues-Candidates explore contemporary issues in education (10 hours)

Models of Instruction: Candidates complete five cycles of the gradual release model with one host teacher,
culminating in a full-lesson microteach. (12 hours)

Disciplinary Literacy Methods: Candidates collaborate with host teachers to plan and implement a BDA Framework
unit in their content area. (15 hours)

Strategies for Diverse Learners: Fieldwork emphasizes RTI2 practices as candidates plan and implement
differentiated instruction. (10 hours)

Reading & Writing K-5: Candidates complete 15 hours across three districts and 10 schools.
Educational Assessment: Candidates observe assessment practices and analyze student work.

EDU 400: Candidates complete 60 hours in their placement school, engaging in teaching, observation, goal-setting,
and monitoring student progress.

Senior Study (1 & 2) / Student Teaching Clinical: Culminating experiences preparing candidates for full-time
teaching.
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Tyl Describe the process partners use in the program design, evaluation, and decision-making for
4 continuous improvement. NOTE: Responses should not exceed one page per prompt.

Partnership Processes for Continuous Improvement

The Educator Preparation Program (EPP) and its Local Education Agency (LEA) partners maintain a structured and
collaborative process to ensure program design, evaluation, and decision-making are centered on continuous
improvement. Regularly scheduled meetings between the EPP and LEA provide an avenue to discuss emerging
issues, refine protocols, and align priorities for the benefit of candidates and schools. These meetings, combined
with formalized agreements such as the Primary Partnership Agreement (PPA) and Educator Preparation Program
Advisory Council (EPPAC) gatherings, ensure transparency, open communication, and shared responsibility in
program development and refinement.

The EPP engages in systematic and ongoing data collection and review to monitor candidate progress and program
effectiveness. Using a combination of proprietary and EPP-developed assessments, aligned to relevant standards,
the program tracks candidate performance through clearly established assessment tools, gateways, and
benchmarks. Data are collected on individual candidates and disaggregated by program area, pathway, or
demographic categories to ensure equity and accuracy in reporting. External data, such as completer surveys and
employer feedback, are also incorporated and shared with stakeholders to support program evaluation and drive
evidence-based decisions.

Program design is deeply informed by LEA feedback, which serves as the foundation for initiatives such as the
development and success of the MAT program. Ongoing collaboration has resulted in strengthened substitute
teacher training, expanded opportunities for candidates to learn from disciplinary experts, and the addition of LEA
professionals as adjunct faculty. These efforts ensure that program design reflects both candidate needs and the
realities of PK-12 schools.

Evaluation is carried out through multiple partner-driven activities, including the submission of annual Employer
Surveys, EPPAC meetings, PPA meetings, and informal conversations with school administrators. Additional
evaluation measures include edTPA score analysis and regular reviews of candidate performance data. Together,
these sources provide a comprehensive picture of program quality and areas for improvement.

Decision-making within the partnership is characterized by openness, frequent communication, and co-ownership
of outcomes. LEA input is central to key decisions such as candidate screening, appeals processes, dispositional
monitoring, dual enrollment opportunities, and protocols for substitute teacher training. Collaborations have also
supported the development of STEM-focused pathways and enhanced support for clinical educators during the
edTPA process.

Through these integrated processes—program design, evaluation, and decision-making—the EPP and LEA maintain
a strong, responsive partnership. Together, they advance co-created goals and ensure that continuous
improvement remains at the core of candidate preparation and student success.
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Describe how partners will collaborate and make decisions to ensure candidate preparation is inclusive
of LEA curricular content and materials. NOTE: Responses should not exceed one page per prompt.

Partners collaborate and make decisions regarding the inclusion of LEA curricular content and materials through
multiple structured and ongoing opportunities. The primary venue for these collaborative discussions is the annual
or bi-annual EPP Advisory Council (EPPAC) meetings, where EPP faculty, LEA administrators, clinical educators, and
pther stakeholders review program initiatives, data, and curricular needs. Additional collaboration occurs during
formal and informal meetings with primary partners, ensuring consistent alignment between the EPP and LEA
expectations.

Feedback from partners is also gathered through tools such as the EPPAC Feedback Survey, which helps inform
curricular decisions. While attendance challenges occasionally limit feedback collection, the EPP actively adapts by
adjusting meeting schedules to accommodate LEA representatives, as was done by moving the EPPAC meeting to
the Fall semster.

Topics addressed in these collaborative settings include program initiatives (e.g., expansion of dual enroliment and
rural field experiences), new course offerings, updates on edTPA data, candidate screening results, and protocols
for hiring student teachers. For example, in Fall 2023, the LEA and EPP worked together to establish a protocol for
hiring student teachers, with plans to evaluate and refine this process throughout the 2023-2024 academic year. In
2024-2025 the LEA and EPP worked with school principals to hire our education students as Instructional assistants
at the elementary level.

Currently, the LEA and EPP are discussing ways in which the EPP can incorporate the LEA curricula into our course
work in order to prepare teacher candidates in using HQIMs and adapt them to their population of students within
their classroom.

Through these practices, the EPP ensures that LEA input directly shapes candidate preparation, making it inclusive
of local curricular content, materials, and evolving district needs.

Office of Educator Licensure and Preparation 6 | January 2022



TN Department of

.Education

Primary As partners work together to develop and implement the primary partnership agreement,
CETRGITE I describe the desired EPP and LEA short-term and long-term outcomes of the partnership
(o]Ti L] [ agreement. Include a timeline if applicable.

Short-term goals

In 2024, the EPP and LEA established a clear protocol for ihring teacher candidates during student teaching.
Throughout the year, we have been evaluating the protocol and making adjustments as needed. In addition, the
teacher candidates have been able to accept Instructional Assistant positions during their senior year. We will
continue to evaluate feedback from school principals and candidates in order to refine this process.

Long-term goals

Streamline LEAs and EPPs mentoring of new teachers so that it is a seamless transition.
Integrating the LEAs HQIMs into the EPPs coursework
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	Prompt 1: The following recruitment goals are informed by demogrphic data gathered from multiple sources, including the Primary Partnership Inventory, Maryville College records, U.S, Census data, and Tennessee Department of Education (TDOE) data at the state, county, district, college, and educator preparation program levels. Goals that align with the needs of local education agencies (LEAs) are identified collaboratively. 
EAch fall semester, enrollment data is reviewed and shared with the Educatior Preparation Program Advisory Council (EPPAC). This council includes Maryville College faculty, students, alumni, PK-12 teachers, administrators, and community members. Through these partnership meetings, data is analyzed, discussed, and used to address specific areas of need within our LEAs.

Goal:  Recruit high-quality, diverse candidates in the following areas: 
1. English
2. ESL
3. Mathematics
4. Science
5. World Languages

Evidence of recruitment efforts is documented through: 
Screening data
Attendance at EPP and College informational events
College Admissions reports 
Completer surveys

Sharing of recruitment evidence occurs through:
Presentations to College faculty
EPPAC meetings
Reports to College Academic Affairs
Annual reports from the Division of Education to the College

Use of recruitment evidence supports pipeline development through: 
Social media posts
Outreach materials for prospective students
Marketing tools
Presentations to school groups (e.g., high school “Future Teacher” programs)
MAT program materials

Additional Goal:   Offer a Teaching as Profession course within LEAs
	Prompt 2: Efforts to Positively Impact Candidate Development and PK-12 Learning

To ensure high-quality clinical experiences, the provider and school-based personnel collaborate to co-select, prepare, evaluate, and support clinical educators who positively impact candidates’ development and PK–12 student learning.

Co-Selection Clinical educators are selected through a shared process between the provider and LEA partners. Provider-based supervisors serve as Primary, Weekly, or Content-Area Supervisors and are either faculty members within the Division of Education or recommended by LEA partners. School-based mentors are chosen based on an effectiveness rating of at least four, a minimum of three years of teaching experience, and principal recommendations. Provider-based clinical educators must hold at least a master’s degree in education or a related field, possess a minimum of three years of K–12 teaching experience, and demonstrate expertise in their supervision area.

Preparation Both provider-based and school-based clinical educators engage in joint trainings to ensure consistency and alignment in support for candidates. These include clinical educator orientations, small group meetings with supervisors, TEAM Evaluation trainings, literacy trainings, and technology trainings. Shared professional development strengthens collaboration and ensures educators are well-prepared to mentor candidates effectively.

Evaluation Evaluation processes are in place for both provider- and school-based clinical educators. Provider-based educators are evaluated annually by the Division Chair, through course evaluations, anonymous candidate feedback, and the Level I Exit Conference. School-based mentors are evaluated by supervisors during an end-of-year review and receive qualitative feedback from candidates through coursework such as EDU 352 Senior Study I: Professional Seminar.

Support and Continuous Improvement Ongoing support is provided through regular discussions between the provider and LEA partners, feedback from candidates and supervisors, and input from school-based partners. Growth opportunities are offered through supplementary grants, Bonner Community Engaged Learning initiatives, and resources provided by TN CEDAR. In addition, high-leverage practices are integrated into the MAT program and refined annually. Continuous improvement is emphasized through EPPAC convenings, focus group input, and targeted strategies for strengthening actionable feedback.

Through these collaborative strategies, the provider and LEA partners ensure that clinical educators are well-prepared, effectively supported, and continually improving. This partnership not only strengthens candidate development but also enhances PK–12 student learning outcomes.
 
.


	Prompt 3: In order to ensure that candidates demonstrate effectiveness and positively impact all students’ learning and development, provider- and school-based personnel agree on the following design elements for clinical experiences, as outlined in the Memorandum of Understanding:

*Depth: Candidates engage in frequent, varied, and intentionally planned field experiences—such as observing, tutoring, assisting, instructing, and collecting assessment data—prior to student teaching.
*Breadth: With LEA support, EPP faculty design field experiences that reflect multiple grade levels, content areas, pedagogical models, diverse communities, and curricula.
*Diversity: Candidates provide input into placements. Gaps in experiences are identified to ensure exposure to varied school settings and student populations.
*Coherence: Goals for each field and clinical experience are intentionally aligned through course planning, program discussions, and partner collaboration.
*Duration: Pre-student teaching field experiences vary in length depending on their purpose. In consultation with partners, the 15-week student teaching placement has been affirmed as effective preparation for successful first-year teaching.

Clinical Sequence (field experience hours)

Children’s Literature: Candidates share books and reading strategies from English 212 with child readers. (2 hours)
 
Professional Issues in Education: Introduces the program’s design and field sequence in the second year.
 
Contemporary and Professional Issues-Candidates explore contemporary issues in education (10 hours)
 
Models of Instruction: Candidates complete five cycles of the gradual release model with one host teacher, culminating in a full-lesson microteach. (12 hours)
 
Disciplinary Literacy Methods: Candidates collaborate with host teachers to plan and implement a BDA Framework unit in their content area. (15 hours)
 
Strategies for Diverse Learners: Fieldwork emphasizes RTI² practices as candidates plan and implement differentiated instruction. (10 hours)
 
Reading & Writing K–5: Candidates complete 15 hours across three districts and 10 schools.
Educational Assessment: Candidates observe assessment practices and analyze student work.
 
EDU 400: Candidates complete 60 hours in their placement school, engaging in teaching, observation, goal-setting, and monitoring student progress.
 
Senior Study (1 & 2) / Student Teaching Clinical: Culminating experiences preparing candidates for full-time teaching.


	Prompt 4: Partnership Processes for Continuous Improvement

The Educator Preparation Program (EPP) and its Local Education Agency (LEA) partners maintain a structured and collaborative process to ensure program design, evaluation, and decision-making are centered on continuous improvement. Regularly scheduled meetings between the EPP and LEA provide an avenue to discuss emerging issues, refine protocols, and align priorities for the benefit of candidates and schools. These meetings, combined with formalized agreements such as the Primary Partnership Agreement (PPA) and Educator Preparation Program Advisory Council (EPPAC) gatherings, ensure transparency, open communication, and shared responsibility in program development and refinement.

The EPP engages in systematic and ongoing data collection and review to monitor candidate progress and program effectiveness. Using a combination of proprietary and EPP-developed assessments, aligned to relevant standards, the program tracks candidate performance through clearly established assessment tools, gateways, and benchmarks. Data are collected on individual candidates and disaggregated by program area, pathway, or demographic categories to ensure equity and accuracy in reporting. External data, such as completer surveys and employer feedback, are also incorporated and shared with stakeholders to support program evaluation and drive evidence-based decisions.
Program design is deeply informed by LEA feedback, which serves as the foundation for initiatives such as the development and success of the MAT program. Ongoing collaboration has resulted in strengthened substitute teacher training, expanded opportunities for candidates to learn from disciplinary experts, and the addition of LEA professionals as adjunct faculty. These efforts ensure that program design reflects both candidate needs and the realities of PK–12 schools.

Evaluation is carried out through multiple partner-driven activities, including the submission of annual Employer Surveys, EPPAC meetings, PPA meetings, and informal conversations with school administrators. Additional evaluation measures include edTPA score analysis and regular reviews of candidate performance data. Together, these sources provide a comprehensive picture of program quality and areas for improvement.

Decision-making within the partnership is characterized by openness, frequent communication, and co-ownership of outcomes. LEA input is central to key decisions such as candidate screening, appeals processes, dispositional monitoring, dual enrollment opportunities, and protocols for substitute teacher training. Collaborations have also supported the development of STEM-focused pathways and enhanced support for clinical educators during the edTPA process.

Through these integrated processes—program design, evaluation, and decision-making—the EPP and LEA maintain a strong, responsive partnership. Together, they advance co-created goals and ensure that continuous improvement remains at the core of candidate preparation and student success.

	Prompt 5: Partners collaborate and make decisions regarding the inclusion of LEA curricular content and materials through multiple structured and ongoing opportunities. The primary venue for these collaborative discussions is the annual or bi-annual EPP Advisory Council (EPPAC) meetings, where EPP faculty, LEA administrators, clinical educators, and other stakeholders review program initiatives, data, and curricular needs. Additional collaboration occurs during formal and informal meetings with primary partners, ensuring consistent alignment between the EPP and LEA expectations.

Feedback from partners is also gathered through tools such as the EPPAC Feedback Survey, which helps inform curricular decisions. While attendance challenges occasionally limit feedback collection, the EPP actively adapts by adjusting meeting schedules to accommodate LEA representatives, as was done by moving the EPPAC meeting to the Fall semster.

Topics addressed in these collaborative settings include program initiatives (e.g., expansion of dual enrollment and rural field experiences), new course offerings, updates on edTPA data, candidate screening results, and protocols for hiring student teachers. For example, in Fall 2023, the LEA and EPP worked together to establish a protocol for hiring student teachers, with plans to evaluate and refine this process throughout the 2023–2024 academic year. In 2024-2025 the LEA and EPP worked with school principals to hire our education students as Instructional assistants at the elementary level.

Currently, the LEA and EPP are discussing ways in which the EPP can incorporate the LEA curricula into our course work in order to prepare teacher candidates in using HQIMs and adapt them to their population of students within their classroom. 

Through these practices, the EPP ensures that LEA input directly shapes candidate preparation, making it inclusive of local curricular content, materials, and evolving district needs.

	Primary Partnership Outcomes: Short-term goals

In 2024, the EPP and LEA established a clear protocol for ihring teacher candidates during student teaching. Throughout the year, we have been evaluating the protocol and making adjustments as needed. In addition, the teacher candidates have been able to accept Instructional Assistant positions during their senior year. We will continue to evaluate feedback from school principals and candidates in order to refine this process. 


Long-term goals

Streamline LEAs and EPPs mentoring of new teachers so that it is a seamless transition. 
Integrating the LEAs HQIMs into the EPPs coursework


